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ABSTRACT 

A set of curriculum papers v:ritten mainly by teachers 
who attended workshops in continuing education is presented. This set 
is a collection of teaching materials, and assignments, accompanied 
in some cases by reports of use. The intent of these papers is to 
provoke significant curriculum change by changing teacher attitudes. 
Values of these essays are listed as follows: (1) They give examples 

of good teaching materials; (2) They show teachers moving on their 
own in the realm of theory; and (3) They illustrate evidence of the 
workings of curriculum change. (For related documents, see TE 002 930 
and TE 002 936 - 938.) (Author/CK) 
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ENGLISH AND THE 70*8 



English and the J70 1 .®. the second set of curriculum papers to 
be issued by the Northwestern Curriculum Study Center. Most of the 
papers were written by teachers who attended various Curriculum Cen- 
ter workshops in continuing education; a few were bitten by stu- 
dents in courses. The papers are in four parts. Part I ("Pro- 
legomena for Curriculum Builders") is a collection of general or 
theoretical essays, in which teachers grapple with the implications 
of the "English" that has begun to emerge in the last three or four 
years. Part II ("Writing: Some General Articles" and "Writing: The 
Classroom Experience") contains articles looking toward a freer 
conception of school writing than the one still generally held, and 
some exemplary assignments. The Composition opinionnaire included 
in this part has produced some interesting indications of teacher 
beliefs. Part III ("Composition in Elementary English . 1924-1960") 
is an important historical study of the attitudes toward and concep- 
tions of composition that have been held during the working life of 
most of us. It is an essential base for anyone studying or reform- 
ing the English curriculum. Part IV ("Approaches to English") is 
a collection of teaching materials, assignments, exercises, accom- 
panied in some cases by reports of use. 

And what is the significance, the value of this material? The 
answer is three- fold. 

First. English and the 70*8 gives examples of good teaching 
materials. There is much in these materials that will be suggestive 
to teachers who are interested in strengthening their approach to- 
ward the imaginative and the affective. 

Second. English and the 70*8 shows teachers moving on their 
own in the realm of theory. It shows teachers thinking critically 
and generally about their work. It shows them acting truly as mem- 
bers of a profession. 

Third. English and the 70*8 is, therefore, illustration and 
evidence of the principle on which the work of the Northwestern 
Curriculum Study Center has been based, at least for the last five 
years . 

That principle has been clearly stated again and again, in the 
Center Newslette r, in articles and speeches by members of the Cen- 
ter staff, and the several reports from the Center. We state it 
again here so as to make clear both the use and the importance of 



English and the 70*8. 

The locus of significant curriculum change is to be found in 
prior or at least concomitant changes in teacher behavior and 
attitudes, especially thsoe with which role-definition is impli- 
cated, There must be significant examination of the assumptions 
controlling the behavior of the individual as teacher and as English 
teacher. 

As Sir Karl Popper has put it. 

We do not learn by observation, or by association, but by 
trying to solve problems. A problem arises whenever our con- 
jectures or our expectations fail. We try to solve our problems 
by modifying our conjectures. These new tentative conjectures 
are our trial balloons — our trial solutions. The solution, the 
new behavior, the new theory may work; or it may fail. Thus we 
learn by trial and error; or more precisely, by tentative solu- 
tions and by their elimination if they prove erroneous, 1 

The details in popper's statement of his learning theory can 
easily be applied to the situation of today's schools and teachers. 
In a very interesting article, "Visions of the Future Schoolroom, "2 
John C. Flanagan has suggested that in the immediate future the 
schools will be develrping toward "first, a more functional curri- 
culum; second, a truly individualised educational program for each 
child; and third, a new role for the teacher as an experienced 
guide, a continuous source of inspiration, and a valued companion 
in the child's search for self-realization." Great effort on the 
part of teachers will be required to make any one of these changes; 
to have to deal with them all requires of teachers a massive ex- 
penditure of physical and psychic energy. English and the 70's, 
it is to be hoped, will offer them support, as a heuristic model of 
a way of achieving change and as some tentative solutions to the 
problems and needs that confront us all. But both model and solu- 
tions should be taken as suggestive only, for it is still a prin- 
ciple that "school curriculum is not a matter for national policy." 
"Selection of a style of curriculum is the right and responsibility 
of the local school district only, "3 

1. Conversations with Philosophers- -Sir Karl Popper Talks About 
Some of His Basic Ideas with Bryan Magee," The Listener, LXXXV, (7 
January 1971), 8-12, at p. 9. 

2. John Maxwell and Anthony Tovatt, Eds., On Writing Behavioral 
Objectives for English (Champaign: NCTE, 1970), pp. 61-69, at p. 64. 

3. Sue M. Brett, "The Federal View of Behavioral Objectives," Ibid, 
pp. 43-47, at p. 43. 
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A LESSON IN WRITING POETRY 
HAIKU 

Bertha Wilson 
North School 
Dist.25 5th Gr. 



I* General Objective: 



To stimulate pupils to write haiku. 

II. Specific Objectives: 

1. To have children hear Japanese Haiku. 

2. To discover characteristics of this kind of poetry. 

3. To find the pattern of the haiku; (which is five 
syllables in the first line, seven syllables in the 
second, and five in the third line). 

4. To encourage pupils to write haiku poetry. 

5. To try to get children to see and write haiku that 
is more than a mere statement of feeling or a pic- 
ture of nature. 

6. To see that haiku is not always a complete clear 
statement, but that the reader is supposed to add 
to the words his own association and imagery. 



III. Procedure: 

Several examples of haiku were placed on the board. A poster 
showing three examples (with illustrations) was exhibited. 
These were read and discussed. Children expressed themselves 
a8,td the picture, idea, or feeling they had concerning the 
examples. 

The pattern was noticed and examples examined to see if they 
followed the pattern. I deliberately included one which did 
not follow the pattern completely. We discussed the reasons 
that the author might have had for this. Included were the 
following examples taken from Japanese Haiku - TVo Hundred 
Examples of Seventeen Syllable Poems published by: 
Peter Pauper Press, Mt. Vernon, New York. 

Ah Met i am ope 

Who spends his little breakfast 
Morning-glory gazing. 

--Basho 
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Amorous cat, alas 
You too must yowl with your love 
Or even worse, without 1 
--Yaha 

Listen! What Stillness! 

Cicadas buzzing in sun, 
drilling into rock. 

--Basho 

After the bells hummed 
and were silent flowers chimed 
a peal of fragrance 
--Basho 



0 moor/., why must you 
inspire my neighbor to chirp 
all night on a flute. 

--Koyo 



Since my house burned down, 
I now own a better view 
of the rising moon. 

--Masahide 



the d 8e Y eral more examples from the book, after which 

the^o 11 ^ 5 e 8iven a P eriod of about 20 minutes to compose 

Wh0 n ? eded more time were allowed to complete them 
during the day or give them to me the next morning. 



Nearly all them illustrated theirs. 



Bertha Wilson 

North School - Grade 5 

Arlington Heights, Illinois 



EXAMPLES OF HAIKU 
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Water is like glass. 

It sparkles in the sunlight 
Its liquid beauty. 

--Robert Abbey 



* * ' * I *>w/ 
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Ah, snow, the cold snow, 

like the ice cold ice cubes -nice. 

Will it be winter? 

— Alan Walker 



Flowers are always 
blooming, in the summertime 
when the days are warm. 

--Nancy Anderson 





Stars are like diamonds 
up in the sky glittering 
like golden braclets. 

— Kristy Garms 



Springtome is coming 

the flowers bloom with such care 

and the grass is green 

--Kathy Schirmang 





Little children cry. 

You big old beautiful sky 
Come and play with me 
--Scott Olsen 
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Here come the flowers 
Peeping out of ground merrily. 
So pretty they look 
— Bob Griffith 




On the tall, tall hill 




The sun has gone now 

The moon shall now rise again 

With its silver light. 

— Richard Cohn 



Where the wind blows very lightly 
White roses blow with it. 

--Terri Prellberg 




When the robins sang 
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Oh, once- sweet water! 
polluted by industry 
Life-giving no more! 
— Paul Zrimsek 









While learning to fly 
a small bird tottered and fell 
from up in a tree. 

— Paul Zrimsek 




Spring's a pleasant time, 

when flowers bloom and birds chirp, 

and the land is warmed. 

--Paul Zrimsek 




Please dear little worm 
spare my little red apple 
as 1 may eat it 

--Will Broderick 



The great dark sky's above 
So gray and high over me 
I feel so gloomy. 

— Mary Woods 



There was a cottage 
Placed on a beautiful lake. 
0 what a nice place 

— Monika Linke 



Oh pretty pretty bird 
How sweet you sing today 
Won't you come and see me? 

— Jennifer Koesner 
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Oh beautiful oak 
your acorns do thrill me so 
like tiney raindrops. 

--Ned Wondorf 





ow great is sunset 
flouring with yellow color 
playing with the dusk. 

— Ned Wondorf 



Oh, the sky is so gray 
I wish the sun would come out, 
Then I would rejoice 
--Richie Thompson 






The flowers a bloom 
the wind blowing gently 
the clouds come rolling 

—Elizabeth Marinello 



Here come the flowers 
springing up so high like yon 
with green leaves and stems. 
--Micky Fogel 











i Here comes the sun and 
L-yx'there goes the sun up the moon 
Vk (>s comes like a thrown ball. 
y jT\ --Micky Fogel 



Flowers in the rain 
looking so far and near. 
How happy they are. 

--Lynne 
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Sleepy little Cat 
Why do you crawl upon mS - " 
with begging hunger? 

— Mark Peters 




In the evening's light 
There stands a little black bug 
Proud but very small. 

•-Rhonda Richards 



Stars are like diamonds 
up in the sky, glittering 
like tiny mirrors. 

— Paul Zrimsek 




Out of all the months 
there are none that can excel 
sweet, soft, warm April. 

--Paul Zrimsek 




11 

o 

ERIC 



- 7 - 



Brown acorns are brown. 
Squirrels like the brown acorns 
They are kinds of nuts 
--T. Wolfraeyer 




Oh my little bee 
Who's flying in the blue sky. 
Who's good and who's bad? 
--Nancy Miller 




Winter goes like tiger roars 
Pussywillows come. 

—Laura Weber 



Ah pretty flower 

though you smell so sweet to me 

you're left for a bee. 

—Susan Jackson 





House that shelters me 
meet my friend the honey bee. 
He will play with thee. 
--Susan Jackson 




Oh December month 

how beautiful are your nights 

dancing in the snow. 

—Ned Wendorf 
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CREATIVE CINQUAINS 



Mrs. Peterson 
Ridge School 
Dist.25 Gr. 5 



Cinquains are a kind of dwarf poetry. They are five- line word 
portraits about any subject: holidays, places, people, nature, 
pets, etc. We followed this pattern: 

First line - one word, giving the title. 

Second line - two words, describing the title. 

Third line - three words, expressing an action. 

Fourth line - four words, expressing a feeling. 

Fifth line - another word for the title. 

Rapids 

Bubbling foam 

Churning, thundering, surging 



Challenge to any man 




Falls. 

Ray Hammer li 



Flowers 

Delicate, pretty 
Twirling swinging. 
Pretty in a vase 
Dais! 




Flowers 

Colorful petals 
Twirling, dancing, swaying 
Soft as a pillow 
Daisies. 



Barbara Smith 




waving 




Black, sticky 

St icking , oozing , suck ing 

Oozes between your toes 



Susie Heifers 
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Linus, 

Baby, small 
Sucking his thumb 
With his blue blanket 
Infant, 

Peter Harms 



Fish 




Long, slender 

Crawling, sliding, squirming 
Slippery, slimy, wiggly tickler 
Reptile. 

Tom Sikorske 

Sunflower 

Big, beautiful 

Bending, twisting, turning 

Lovely and beautiful flowers 

Plant 

Paul Anderson 






Sloth 



Fiizzy, cuddly 
Hangs upside down 
A slow moving creature 
Mammal 

Vicki Burling 




Splashing, pittering, pattering 
Wet, cold, awake, damp 
Water 




TV 

Picture box * ' 

Flickers, flutters, streaks 
Fun, exciting, neat, colorful 
Television 

Kevin Cress 

9 9 p q 




High flying 

Swooping, diving, twirling 
It's fun to fly 
Gliders . 

Steven Vetter 




Dog 

Small, cuddly 

Jumping, running, pouncing 
Playful, happy, cuddly, friendly 
Spaniel . 




Funny, nutty, and peculiar 
Mutt. 

Glenn Schroeder 
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Butterly 
Colorful insect 

Fluttering, flying, flittering 
Powdery, soft, fuzzy tickler 
Monarch. 

Nancy Rohan 






/ 



Music 

Sounds together 
Dancing, swaying, singing 
Sounding beautiful and pleasing 
Rhythm. 

Dawn Johnson 



Lion 

Long mane 

Rages, paces, strides 
Very sly big king 
Kitten. 

Steve Snap 

Skunk 

Black, white 

Running, hiding, sleeping 
Smelly, stinky, perfumed pet 
Polecat . 

Elida Witthoeft 






& 
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Leprechaun 
Little Man 

Charms, enchants, bewitches 
Small man expressing luck 
Elf. 





Books, 

trsfyeducational 
Scanning , skimming , reading 
Makes people very happy 
Volumes . 

Chris Slimmer 
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Centipede 
Many feet 

Tramping, stomping, stepping 
Snail, fast moving traveler 
Chilopoda. 

David Rahtz 






Wiggling, slipping, sliding 
ftfoshy, smudgy, wiggly blob 
Winggler . 

Bruce Topp 



Blob 

Squishy mass 

Running, stretching, pulling 
Hairy, messy, dierty mess 
Monster. 

Shelby Evans 



Kitten 
Gentle, soft 

Jumping, running, playing 
A friendly little ball 
Pet. 

Tara Stoltzner 



Space 

Nine planets 

Rotating, revolving, reeling 
Big, small, fast planets 
Universe 

Bob Boyd 

Elephant 
Two ears 

Charging, stomping, tripping 
Huge, giant bellowing animal 
Mammal. 

Lisa Sanders 

Thunder 

Loud, startling 
Crashing, roaring, booming 
Blooming like a cannon 
Noisy. 

Janet Mills 




DIFFERENT APPROACH TO WRITING POETRY 



Lesson Plan 
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I. General Objective 

To stimulate pupils to write clnquains. 

II. Specific objectives 

A. To allow pupils to hear some clnquains. 

B. To permit pupils to discover the pattern and character* 
1 sties of clnquains. 

C. To lead the class In creating clnquains together. 

D. To encourage pupils to polish their wording in their 
clnquains. 

E. To allow pupils to share their efforts with others. 

III. Materials 

A. Overhead projector / 

B. Paper, pencils, dictionaries and a Thesaurus for pupils. 

IV. Procedure 



A. I placed the word clnquain on the board and asked if 
anyone knew what it meant. Four pupils raised their 
hands and knew because they had written clnquains in 
fourth grade. 



B. I read the following two clnquains to the class and 
asked for comments afterwards: 



Clouds 

Earth' 8 roof 
Moving gray mists 
Gentle drops of rain 
Overcast. 



Butterflies 
Delicate hues 
Soft wings fanning 
A fairy's flying car 
Monarch. 



C. Ahead of time I wrote the following two clnquains on the 
overhead and showed them at this time. We discussed their 
pattern and characteristics. 

Puppy. River 

Fluffy ball Swift stream 

Frisking, wagging^ jumping Majestically twisting, turning 

Partner and gentle pal Rushing toward the sea 

Pet. Power. 

D. I wrote the pattern on the board as follows: 
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First line - one word, giving the title. 

Second line - two words, describing the title. 

Third line - three words, expressing an action. 

Fourth line - four words, expressing a feeling. 

Fifth line - another word for the title. 

E. I explained that cinquains could be about any subject: 
holidays, places, people, nature, pets, etc. 

F. We wrote two cinquains together on the board. One was on 

a shamrock and the other about a lion. Ideas came quickly. 

G. At this point pupiils were ready to write their own cin- 
quains. Some had started before we finished the ones with 
the class. These pupils were allowed to read theirs if 
they wanted. Most pupils were stimulated,, I suggested 
various titles to those who were not. 

H. The next day we worked on polishing the wording. The dic- 
tionary and the Thesaurus helped pupils find the words 
that expressed their ideas most exactly. They illustrated 
their cinquains. 

I. Pupils were asked to rank their cinquains in the order 
which they liked them. Then I typed up their first and 
second choices so that they could put the dittoed copies 
into an individual notebook and enjoy seeing what other 
pupils had done. 

Evaluation 

A. Because I had found out in the beginning of the lesson 
that some pupils had done some cinquain writing last year, 
I found I could capitalize on their experiences. It ac- 
tually made the lesson easier to teach and more motivat- 
ing for the rest of the pupils to learn about this new 
way of writing poetry. 

B. A copy of Adelaide Crapsey's book entitled Verse may have 
added to the "realness” of cinquains. However, her works 
show a definite syllable pattern, too, which would be too 
difficult for fifth graders to follow without frustration 
on the part of many. 

C. I found that some pupils had difficulty thinking of words 
to express an action and a feeling. Additional question- 
ing on my part was needed to help them think. 



D. One boy started writing cinquains about other pupils in 
the room, some of which were rather sarcastic. I asked 
that the class not write cinquains about others in the 
room to avoid hard feelings. 

E. Pupils seemed to enjoy the short, simple style of this 
poetry writing. Most of them wrote several cinquains. They 
even liked the word (the sound of it on their tongues). 

F. Pupils saw the value of using a Thesaurus in such a lesson. 

G. The pupils liked the idea of having a notebook of their 
peer's work to keep for their very own. 



Ideas based Jennie T. Dearmin's article ’’Teaching Your 
Children to Paint Pictures with Words," Grade Teacher, March, 
1965, pp. 26-27. 
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Ideas for Intermediate Students 
To Help Them Think Imaginatively. . . 

1. What if today were a day in which gravity did not work? 

2. What would you do if you were Homer Price, Danny Dunn, Nancy 
Drew, Tom Swift, etc.? 

3. What would it be like to be a snowflake? 

4. What would you do if you could make yourself invisible at will? 

5. What would you do if you could talk to animals? 

6. What if you could fly? 

7. What would it be like to live on Mars? 

8. What would it be like if you were a famous baseball player 

(pop singer, television star, etc.)? 

9. What would you do if school were closed for a year? 

10. What would if be like to be a trombone? 

11. Suppose you were the color green? 

12. What if you could go anywhere on Saturdays? 

13. What if you woke up one morning and found that your hair had 
turned blue? 

14. Suppose you had three wishes? 

15. What if there were no schools in the world? How would you 
learn things? 

16. What if there was no TV? 

17. What if summer vacation came in December and January? 



21 

o 

ERIC 



- 17 - 



POETRY 



Phyllis Harms 
Wheeling High Disc. 214 

On May 23, 1968, Miss Phyllis Harms, a teacher at Wheeling High 
School took two average freshman English classes, 38 students, on 
an all day trip to the Indiana Dunes and Warren Dunes State Park 
in Michigan. This was part of the unit on poetry. Several poems 
were studied at appropriate places during the day. 

After one hike in the morning each student was requested to 
write a cinquain. 

The other writing assignment was made in the late afternoon. 

The assignment was contained in sealed envelopes - each student 
getting an envelope with his name on the outside. The initial re- 
quest was that the students go off by themselves in a vast horse- 
shoe shaped dime covering about 50 acres. Then they were to open 
the envelope for direction. They were instructed to sit quietly, 

^ook around - observe-search for detail - for becuty and then write 
a poem about what they saw or feelings they entertained during the 
twenty minutes before they could start writing. Each student was 
so far removed from others they could communicate with no one. The 
following pages show the results which were turned in when they 
were called back to the center of the dunes about forty minutes 
later. 
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POETRY 

BY FIRST AND THIRD HOUR'S FRESHMAN ENGLISH CLASS 
"DUNES FIELD TRIP" & "WARREN DUNES STATE PARK": 

The grass is green all around me, 
the sand is white as can be 
but the things that inspire me 
most of all is dear little old me 



The sand is brown and pretty now, 

I see it like it is, 

the grass has grown in tufts of green 

footprints are imprinted here, 

in the sand of life 

The dunes are all around me now, and 

I am all alone. 



"The Horseshoe Dune" 

The dunes of sand are my first love, 
but best of all is the horse shoe dune. 

From up alof on it's great ridges, 

I see the water and forest in distance. 

The dune itself is plagued with ugly schrubs, 

But the white sand around is dominant. 

The trees on top look like a mammoth green gate, 
letting no one in, nor out. 

Dunes 

Steep, flowing 

"Wind" tumbling, running, pulling 

shifting, soft, cold, comforting, 
fun 

Wind is so comforting. 

Tis a sedative for all problems. By Scott Hudson 

Stroking your face with gentleness * 

hugging you, telling you that everything 
is all right. 

It contains all emotLdns of man, love, 
sweeping o'er the land, cuddling 

all to whom it passes hate, raging in NONE 

fury like a mad man abolishing all in its 
way, and at certain times it dies as a 

sign of man's ending life. By Bill Everts 



Sand 

cold, dry 

moving, growing, living 
quiet, changing, wet, cold 
dune 

By Bill Grubb 

Sand 

Brown, coarse, 

moving, sweeping, winding, 

Gooey, messy, wet 

Beach 

By Mary Stanis 
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''Sand Mounds." 

There are many mounds of sand , 
which are-driven from the sea, 

They do form many mountains 
and also many valleys. 

They're formed by great gusts of wind 
which travel extremely fast. 

But there is one thing that inspires me most 
besides sand mounds, and that is little old 



Sand 

ground , earth 
hilly, fun, rough 
on top of the world 
earth 



great me (A little conceited) ! 



By F. DeFrancisco 



Living Sand dunes 
Now spread out 

Crushing all that's in its path 
A mine of lost spirits, once 
thriving with life the sea live 



Rocks 

wet, smooth 
moving, living, lifted, 
hard, round, solid, flat 
on. sand. 

By Gill Feitlick 



"Sand" 

Sand is wet. 

Sand is dry. 

Sand we ' 11 buy. 
For a sandbox. 

For a spot, 
for a wasteland, 
for a flower pot. 



People 

Noisy, bossy, 
living, singing, talking, 
soft, hard, gay, happy 
Human Beings. 

By Wendy Bradford 



You sit and see only sand and a 

few trees, 

it's all so quiet. 

The sand is marked with footprints 
where it was once smooth. 

You're with a crowd, but because 
the area is so big you get a feeling 
cf being alone. . 



Water 

Blue, vast 

Rippling, wavey, flowing 
wild, quiet, great, life 
world 



By Matt Dean 
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"Look Around" 



I look around me everywhere , 
sand is all that I see there, 

Oh, how I*d love to live up there 
where no one is around to bother me. 
The swirling pattern the winds left 
makes me know that God is there 
and that he really does care. 



Sand! 

Wet, cold 

fun, play, walk 

Happy, joyous, fun loving 

rocks. 



By Jean Taylor 



The quiet surrounds you, 
the wind starts to blow, 
the grass rustles, 
and if you listen, 
and insect you will hear. 



Sand! 

Wet , hard' 

shifting, moving, living 
wonderful, happy, excited, fun, 
play 



The leaves in trees rustles, 
saying' "listen, be quiet," 
and you’ll find out my secrets 

of the dunes. By Lynel Stevens 



Do you know what's all around me? 
Trees and more trees, 
flowers without bees, and 
sand so steep. 

And in the sky, Oh! what a view, 
there are clouds so vast, 
if only you knew, what I wanted and 
what I wanted to do. 



Lake, 

Blue, pretty 
wavey, ripply, moving 
wet, cool, splashy, loving, 
water! 

By Linda Pecora 



The blow-out is shaped like a 
horse shoe, 

the different size dunes represent 
the size of the shoes; 

The trees make it look unique, all the 
foot prints look like this world 
belongs to us. 

And when the wind blows, it blows 
as free as we are. 



Jean 

Mod-Tall, cute, 

funny, cheers, talks 

nice, friendly, joyous, sporty 

Girl. 



By Cheryl Toneff 



"Cigerette Pack" 

1 found an empty pack of Marlboros 
and how 1 wanted one. 

Of course 1 didn't bring a pack! 
but I wish 1 did. 



Fresca! 

Cold, wet 

Freezing, tingling, exciting, 

love, want, cool, 

frosty. 



By Susie Christensen 
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All I see is sand, 
beautiful sand that's soft. 
Beautiful sand that's cool. 

And in various spots you see. 
Patches of green and patches of 
the finishing touches on this 
beautiful scene 



Trees! 

Green, tall 
Tower , shade , provide 
Nice, strong, heavy, beautiful 
, bush 

By John Welflin 



The sand is of different color, 
clear, gold and black, 
it is easily scarred, 

Aftd easily shed. 

It flies in the wind, 
and over cove and cape. 

It is sloped into hills, 
and molded into castles. 

It is fulled with life, 
and covered with death. 



Sand 

wet , crunchy 

slid, jump, run 

Fun, dizzie, tired, cold 

Beach 



By Melody Sheppard 



The grass grows on all types of land. 
Hilly, woody, rocky or even in sand. 
It's so pretty just growing there, 
without a single way or care. 



By Janice Hedgins 



Sand 

Wet, white, 

moving, slipping, sliding 
clean, determined, happy, 
carefree 

Particles 



The cloudy sky, 
silence all around. 

You look here and there, 
but no-one to be found. 
Peace! 

But in a distance place! 
Or maybe not so far 
look here and there 
All you see is war! 



Lake 

Blue, wet 

Wavey, moving, fliping 

cool, soft, dramatic, romantic 

Water 



By Cindy Sanders 



The beauty of it all, 
so calm and peaceful. 

Crawling over the earth and valey. 
Showing all it's beauty off. 

Trees so tall and proud, 
reaching to eternity. 

The sound is absorbed by all the living, 
in these rolling mountains 

Someday a cloud will come and take this 
all away, 

and with it the peace and togetherness 
and often loneliness of this earth. 

All will part. 
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Grass 

Green, stable 

flowing, rufling, moving 

growth, friendship, freeness, 

peace 

earth. 



By Joan Allen 
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"Wind, Sand, Beauty!" 

As I sit here inditched in cold, soft, sand. 
The wind gently hovers over 
the rolling sand hills. 

The sky covered with a. light overcast 
of hanging clouds, 

makes me think of a day of mourning. 

This beauty which surrounds me makes me cuddle, 
the dispare in which I have no authority 



This ever-changing vast area 
which has many beauties, 
reaching out to mankind 
telling them to move on. 

Beauty is making history; 
which people sometimes cannot control. 
Nature making people realize there is 
beauty around them. 



Rocks 

Hard, Round 

Moving hitting beating 
I love the rocks 
Sand 



By Scott Palmer 



"Alone" 

While sitting on the sand alone, 

I study my surroundings 

of tall grass blowing with the breeze 

and scattered yellow flowers. 

"Free" 

While all alone and very free 
I suddenely think of home 
and wish that I could stay away 
to rid myself of worries. 

"Sand" “ 



Sand 

Soft, Beige 

Blowing, rolling, sweeping 
Happy, sad, gay, worried 
Shore 

By Beth Slawik 



If I am to express myself in beauty 
then there * s no better place than here . 
Because with the wind blowing so freely, 
your soul can release itself 
and let itself go and show 
the beauty which so many persons have hidden 
inside themselves. 



~ w w 

Like the sands environment 
people can throw things around 



By Joan Witti 



Sand 

Flat, grainy 

run, fly, slide, 

eyes, hair, clothes, shoes 

Relative 
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Sand 

Steep and wet 
Watery, High, hilly 
Beautiful Dusty high 
place 

Dust 



By Steve Weidner 

" Beauty" 

Where it is, is all around from high up top, 
to down in the ground. 

So quiet and peaceful now. 

To hear the daily noise and mess. 

You'd never know this to be the same class. 

But why now? 

Because! 

There is peace, tranquility, 
and beauty all around. Bv Karri Wagner 



Sand 

Hard, wet 

Wild, moving, living 
Wonderful, marvelous, 
stupendous 

Lovely 

Sandy 



I can see the sand below me, 
tracks of people and tracks the sand makes. 
The sand makes wonders over the land 
And see how it blows around. 

The ocean goes out for miles and miles. 

The sand spreads out for blocks and blocks. 
The green trees look like high mountains. 
The dead trees and roots are not the best. 



The sky is gray and dull 
it makes the day seem so dreary. 

Your mind and heart turn weary. 

It's darkness, it's dampness, 
feels cold and bitter. 

The drizzles of rain does not make 
it feel better. 

Oh it has a few light spots 
here and there, 

but it still doesn't make it seem quite so 
clear. 



Water 
Green, wet 

Splashes, Swift, Wavey, 
cool fun exciting relaxing 
clear. 



It's color makes everything on so blue, 

But the weather will change 
in a day or two. 

There is great meaning 
there up in the sky 
though I shall never learn 

till the day I die. Bv Karen Zurek 
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A man who lived in a house 

upon a clif 

was a nice man 

for where he lived 

the legends knew 

he was a mean man 

because he was local capioso 



Water 

Cool, still 

Fignting swimming, skiing 
Fun, quiet exciting, enjoying 
Thrilling, 

By Richard Hay 



The grass is brown, it should be green. 

The sand is brown, like you've never seen. 

The footprints lead to an endless world, Mountains 
That I imagine will never be uncurled. 



The trees that grow so free 
are here for us to see, a 

The wind that blows is sometimes chilling, 
but never cold for those who are willing 
to climb the dunes. Bv Cindy Rogers 



Hilly Sandy 

Lively, bouncy, dancing 
Quiet, cool, deep, inviting 
Hills 



Free is the grass 
Free are the trees 
Free is the sky above 
Yet, how lonely is seems 
in this free, desolate place. 

Is this the freedom men die for? 
I think not! 

The idea is here, 
but not the whole, 

Freedom is love 
and love needs others. 



Dunes 

Huge steep 

Tiring, exausting, lonely 
Free, content, alive, search- 



By Kathy Nunes 



The grass is green, the sand is sandy. 

The trees are black and gray, 
and all of this is happening today. 

The grass, trees and weeds serve a purpose. 
The purpose is to save mankind and even mine. 

The clouds are black and the sky is gray, 
but that won't stop the shifting of sand; 
for the sands are like us... 
for we can not stay still and neither can the 



Sand 

Little, Rough 
Rolling, moving, hilly 
soft, clean, sandy, 
light 

pebbles 



sand • . 



The little pebbles are small and Hear 
and some are even black. 

The grass is small and the grass is tall 
but the trees are too. 

The sand is fine and the sand is in clumps. 
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but one can have fun, even if you get a bump. 

The sand is clean, the reason is because it is 
cleaned by the water 

and shifted through the sky. By Deraid Krieger 

"Mother Hood" 

It all began on a summer^ day, 

as the wind came blowing across the way. 

The trees did sway 
as the wind did blow, 
because they did know 

that mother nature was in charge of their soul. NONE 

They knew she would protect them 

as the breeze came, 

because she had done so 

through all the years, just the same 

Now the sine's slow and the tree's still 

stood. 

It was a typical case of Mother Hood By Phil Alsup 

"Dunes" 



The hills engulf me all around. 

All made of little sand crystals. 

The trees surrounding as a guard, 
Whistling, making our own little world. 
The sky above goes on and on, 

Just as the hills where I am found 



Dunes 

Gigantic, cold 
Shifting, sleping, sliding 
Cool, damp, refreshing 
Sand 

By Linda Schoening 



It's hard to believe about these hills. 
That once they were level ground. 

And over the years. 

The wind and rain 

Cornpof d these mighty hills. 



Path 

wet, gloomy 

unbearable, dark, cold, 
frightening 

road. 



To really think that these heills are solid. 

Makes you wonder how much sand is here. 

The wind, tha rain, the snow, the sun, 

Are all to blame, for these mighty hills. 

How long have these weather beaten hills survived? 

By Rosemary Lang 
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"Beauty of the Dunes" 



Guitar 

Strings, 

musical, 



tunes 

tones, 



I can't play it 
music 



The cool winds whip thru 
the trees and gently sways them; 

Their song is a wonder to hear; 

The once huge but now sr*all trees 
try to proudly show their 
last bit of lift; 

The rich brown sand is gently 

being picked up and brought to another place. 

The dune itself is standing 
majestically on the earth, 

This is the beauty of the dunes By Cathy Covelli 



ability 



"Grass" 



I wonder why the grass is so green; 

I wonder why anyone has such a dream: 

The flowers are green, everything is green; 

I wonder why I think of such things: 

I think and I think about beautiful things; 

But tdiy I don't know about such stupid things; 
I guess it's because I think like you 
Who thinks that greens are beautiful too! 



Sand 

Soft, pebblely 
rough, moving, sinking, 
beautiful , amusing , 
enough, pebblely 
Carpet 



By Bob Geffe 



There's a hill of sand 
that ' s unaware of the beauty 
which it bears. 

There are trees, grass, 
flowers all around. 

Even seashells scattered 
on the ground. 

There's life enough for everyone to 
to have some sun. 

Kids rolling down the sand built by 
made for man. 

A cool breeze that blows 

all your worries away 

and makes you want to live the day. 

Just sitting on a lonely dune 

with nothing to care. 

What could be better? 

The sand, the nature, 
the breeze, the shores, 
what's it all here for? 



take time out 
nature 

People 

Friend s , enemie s 
sliding, running, laughing 
happy, sad, boisterious, 
lonely 

Humans . 



By Jo Ann Gozdecki 
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"Sand" 

Dark and Light minute grains of 
blown here by the wind and 
brought here by the sea. 

Sand is harmless, 
but also can be destructive. 

It feels fine and soft, 
like it wouldn't hurt a thing. 

But the wind dominates sand 
in its own little way. 

For the almighty wind comes down from 
heaven and deposits it where it pleases. 

And sand cannot revolt 

but must do as the wind says. 

Wind is almighty. 

Sand is in the power of the wind.__ By Neil Doveala 

"A Man” 

The sand mounds are like a man. 

Some are tall and some are small, 
like a man 

They are always moving unless 
someone stops them, 
like a man. 

They shift and move, are undecided 
like a man. 

Sometimes they are still, like a hill 
but don't let this fool you, they are 
like a man. 

Sometimes they move quickly, sometimes 
slowly, but they are still 
like a man. 

Sometimes they are nice or mean 
which is also like a man. 

They move when moved, 
stop when stopped 
which is like a man. 

So what I say to you is that 
you can trust them 
and rely on them, 
but watch out! 

for they are still, .like a man By Gary Raterman 



Sand 

Gritty, sticky 
moving, grinding, flowing 
soft, hard, velvet, smooth 
particles. 



sand 

Water 
Blue, calm 

Rolling, splashing, waving 
domestic, huge, superior, free 
Lake 
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A sand dune desert of isolated fate 
has no boundries of love or hate. 

It's lifeless beauty deals with none... 
Like some people... all to their own. 
Conceited and selfish with envy and-.pi^de. 
Because their character let them down, 
they died. 

The rest are normal and an average type 
of klan. 

They're the opposite of the latter, they 
have the will... "I can." 



Sand 

Tons and tones 
Swooping covering wit 
fun rough wet tough 
dune. 



By Dave Bays 



POETRY AS A VOCABULARY BUILDER 



Jean Nowack 

Greenbrier School Dist, 25 



GOALS 



To use poetry as an exciting vocabulary builder in second grade. 

To build a word bank from which the children can draw for creative 
story writing. 

Our first unit .will deal with Halloween poetry, followed by units 
on Christinas poetry, snow poetry, wind powtry, and animal poetry, 

MATERIALS 



Imagination! A scarecrow in the classroom surrounded by cornstalks 
and pumpkins to create a spooky setting. 

PROCEDURE 



The following activities are planned to cover a period of approxi- 
mately two weeks: 

1. List of Halloween words - 

Two weeks before Halloween, when interest in spooks is 
high, have children suggest a list of Halloween words for 
the board, e.g. ghosts, goblins, spooks. 

2. List of action words - 

Have children suggest action words which fit with the Hal- 
loween words, e.g, bats twitter, cats prowl. Jack 0*Lan- 
tems blink. 

3. List of descriptive words - 

Make a list of descriptive words which describe the Hallow 
een words, e.g. spooky, squeaky, mysterious. 

4. Rhyming words - 

Have children choose words from the lists which rhyme, e.g 
flitter - twitter 
prowling - scowling 
high - sly 

5. Composite poem - 

Write a composite poem together, making use of our word 
lists. Ours turned out this way: 

Scarecrow Lane 
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Cornstalks are restling. 
Spooks are all hustling. 
Funny Halloween is here. 

34 
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Scarecrows are scowling, 

Black :at8 are prowling, 

Pumpkins are looking queer. 

6. Individual poems - . 

Write several suggestions on the board for suitable be- 
ginnings, e.g. Ghosts flit by - Witches fly - Halloween 
is here. The children may rhyme words in their poems or 
merely tell how they feel at Halloween. Work with indivi- 
duals who want help in rhyming words or expressing a part* 
icular thought. They should choose a title to fit their 
poem and illustrate it if they wish. 

7. Booklet - . . . 

Put finished poems in a booklet to take home and enjoy. 

EVALUATION 

The children suggested more than fifty words for Halloween. The 
interest remained high in compiling lists, creating the composite 
poem together, and in writing individual poems. They were very _ 
happy to see their poems in print, and one boy compared himself to 

Dr. Seuss. 



Courage for launching the poetry units came from reading Let Them 
Write Poetry by Nina Willis Walter: Holt, Rinehart and Winston, 
1966, Chicago. 
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"IT'S ONLY HAIR" 

A Study in Point of View 

Linda Barr & Linda Paquette 
Helen Keller Jr. High Diet. 54 
7th & 8th Grades 



Objectives 

1. A review of point of view as studied in the Scholastic Lit- 
erature Family .Unit. 

2. Persuasive argument in stating points of view. 

3. Evaluating ability to read aloud. 

Procedure 



1. Students read In class the short narrative "It's Only Hair." 
We discussed the point of view and focus in this story, and 
then the suggested questions at the end of the story. The 
students were asked to think about the viewpoints of the mot- 
her, the father, the check-out lady, and the Innocent by- 
stander. 

2. Their assignment was to rewrite the story from another point 
of view. We tried to stress the Importance of a consistent 
point of view and focus, and of strong arguments to support 
the character they chose. 

Evaluation 



Instead of collecting and grading the students' writing, we 
asked each one to read his composition in class. The students then 
commented on each others writing, particularly mentioning whether 
the point of view was consistent and whether the arguments were 
strong - in other words, whether they sympathized with the charac- 
ter focused upon in the composition. 

Our own evaluation was determined by the following: Was the 
point of view and focus consistent? Were strong arguments presented 
and could the classmates sympathize with the character? Did the 
student read his composition loudly and smoothly? 

In our evaluations we noticed that nearly every student kept 
his point of view and focus consistent. Perhaps this is because we 
have discussed these concepts in great deatil in connection with 
the Scholastic Literature Family Unit. However, the majority of 
the students appeared to have difficulty in expressing strong argu- 
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ments. So many of their ideas are greatly overused and were not 
convincing. 

We would use this idea again because the students found the 
topic interesting and enjoyed the actual writing. Because they 
knew we would not be seeing their finished products , we feel that 
they had more time to spend on thinking about the character they 
chose and the point of view of that character. 

We found one of the ‘student 'd comments, which was mentioned 
several times, particularly interesting. Because they knew knew 
they would be reading these aloud, they evidently practiced at 
home the night before the assignment was due. Many of the students 
said that in reading their composition aloud, they were amazed at 
the number of structural and mechanical errors they found. We hope 
that this will be a lesson to them in their future writing. 




1 
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IT'S ONLY HAIR 



A Study in Point of View 



[Reprinted from Read , March 1968. Deleted prior to reproduction for copyright 

reasons . ] 
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By Dan Holt 



Greetings, Earthlings! My name is Ven-Sol and 1 have been ob- 
serving your planet from what you call a meteor, but Is in reality 
a galactic spacecraft, I recently observed a happening on Earth 
which I will now relate to you. Do not be alarmed if any words 
sound strange, because my machinery is not that powerful. 

There were two beings on your planet who owned a very fuzzy 
pet, I thought it looked strangely like its masters only it had 
fur. Sometime later I found out that the hair had evaporated. The 
creature now looked human, I had also seen spell it's name g-u-s 
so I will call it by it's real name, goose. 

Many more animals appeared wi th fur and I wondered why they 
didn't want to look human also. 

Goose had fuzz for a number of venthians, or in your language, 
years. Then my screen went blank for three hours. When video and 
udio control had returned, I found out that Goose had shedded his 
outer covering. X don't think his masters ever liked hLs fur. They 
always commented on it. They have Goose Earth tools such as booby 
pens, curdlers, and dragnets, 

I then received a message on my telekinetic mind viewer. I 
got a faint picture of what Goose was thinking, I saw the man-clod, 
Jercules. I estimate that Goose thought fur gave him superior might 
which to me, was ridiculous. 

I had seen Goose run on my scanner and observed the fact that 
his lower limbs were sick and flesh, instead of healthy and orange, 
like mine. 

As time passed, I realized that Goose's masters did not notice 
the fact that his fur was again coming in season. 

Well, much time has arrived and departed. Goose shed his outer 
skin last Murch. Before that, he had gone to the grocery floor. 
Behind tha counter was a fat creature with short fur and wearing 
what I think you call slicks. On your planet 1 believe you call 
this creature a cow. The cow made a comment on Goose's fur. To tell 
the truth I think the cow was a Plutonian, 

Later, Goose went back with one of his masters, tty telekinetic 
mind-viewer tells me that Goose thought that another customer was 
a turkey guy. He said what a crazy world we live in, when some 
animals got more hair than a cow who's more like a ham, what with 
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her long slicks and all. 

The cow turned up it's nose in disgust. Goose's master took 
up for the cow and tells this human he should mind his own messy- 
bus and not insult cows. Then Goose again shed his fur. 

My scanner shows that any second now I will smash into an as- 
teroid, so 1 must accelerate. Goose's fur is already growing again. 
The cow does not comment anymore. 1 am sorry 1 can't tell more, 
but any second now the asteroid will hit me and my craft and 
disinte — 



The End 



a Dan Holt production 
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It* 8 Only Hair 



Vicky Hoffman 

My name is Betty Fedela and I .am a typical, average housewife 
I have a son, Gus, who used to be a typical, average mop- top. He 
had let his hair grow and it hung all around his face like a shaggy 
dog. He used to say that he liked the feel of the wind blowing 
through his hair when he ran. 

I was pretty fed up with that mop. After all, it isn't the 
healthiest thing to find long strands of hair in your spaghetti or 
soup. I finally got wise and didn't let him in the kitchen when I 
was cooking. It seemed like as soon as 1 got finished vacuuming 
the carpet, Gus would walk on it and I'd have hair all over the 
place again. 

Not only that, but the neighbors disapproved of Gus' mop, and 
in turn disapproved of me. Said I couldn't discipline my own son. 
Also, Gus started breaking out with acne because of his long, 
greasy hair. 

Everytime I'd mention getting his hair cut, we'd have a big 
argument that usually ended up with Gus promising to get it cut 
the next day, but he never did. I don't know how many times I got 
so mad and yelled at him about that hair. 

^en one day in the store, the check-out lady asked Gus if 
he'd like a bobby pin. I don't know how Gus felt, but I sure was 
embarrassed. 1 declared right then and there that he was going to 
get it cut. 

He did - and he looks much better now. My neighbors respect 
me more, the carpet stays clean after I vacuum it. Gus' acne is 
clearing up, and we can even eat without having to worry about 
hair in our food. 



